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The Children’s Rights Alliance selected child literacy as a key policy priority for 2009.  In doing so, we aimed to 

explore the issue of child literacy in more detail and push it onto the political agenda.  We sought to improve 

the understanding of literacy as a right for all children, not just a privilege for some.  In January 2009, when 

the Alliance took this issue on, there was no organisation championing it for children.  Since then, both the 

National Economic and Social Forum (NESF)
1
 and Barnardos

2
 have done significant work in raising the issue 

up the political agenda. 

 

This Briefing Note outlines:  

• The facts about child literacy in Ireland  

• The problems faced in relation to child literacy in Ireland  

• Key policy recommendations  

 

Why is Child Literacy important?  

Reading and writing are fundamental life skills; they enable access to knowledge, work and culture, and they 

facilitate daily life: reading the newspaper, or the ingredients on a tin, writing a shopping list or taking the 

bus.  Literacy is the key to every child’s education, without basic reading and writing skills, children cannot 

get the best from their education – without being able to read, how can a child learn geography and science? 

Without writing skills how can a child excel in history, or learn a foreign language?  

 

That literacy is a critical building block in every child’s educational success is well known, and there has been 

significant investment in recent years in programmes aiming to improve child literacy in Ireland.
3
  But despite 

investment, the problem continues: one in ten children leaves primary school with serious literacy 

difficulties, this rises to one in three in disadvantaged communities.
4
  This level of literacy failure cannot 

continue.  Its impact on a child’s experience of education and on their life chances into adulthood is 

profound.  And failure in literacy costs the State millions.  A UK report found that pupils leaving school with 

low literacy cost the Exchequer over £2 billion annually.
5
  Building an able workforce must be a critical 

element in this Government’s plan to emerge from the current recession.  If it is to create a ‘smart economy’, 

then it must ensure that no child leaves school without the necessary reading and writing skills. 

  

Alliance Key Recommendations: 

• Develop a child-centred National Literacy Policy  

• Increase time spent teaching literacy in disadvantaged areas to 90 minutes per day  

• Guarantee further professional development for teachers, with a specific focus on child literacy  

                                                             
1  National Economic and Social Forum (2009), Child Literacy and Social Inclusion: Implementation Issues, Dublin: NESF. The Alliance used its 

position as a Social Partner to influence the decision, taken at the 2008 NESF plenary, to select Child Literacy and Social Inclusion as an NESF 

project theme for 2009.  The Alliance was an active participant on the NESF project team, as a representative of the Community and 

Voluntary (CV) Pillar.  Each of the four Pillars of Social Partnership, along with education experts and members of the Oireachtas, were 

represented on the team.  Through the project, the Alliance deepened its knowledge and understanding of child literacy in Ireland 

2  Barnardos (2009), Written Out, Written Off, Dublin: Barnardos. 

3  Disadvantaged Areas Scheme (1984), Early Start (1995), Breaking the Cycle Initiative (1996), National Reading Initiative (1999), Giving 

Children and Even Break (2001), School Completion Programme (2002).  

4  E. Eivers et al (2005), Literacy in Disadvantaged Primary Schools: problems and solutions, Educational Research Centre: Dublin, p.6. 

5  KPMG Foundation (2006), The Long Term Costs of Literacy Difficulties, London: KPMG Foundation p. 3.  
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1.  What is the problem?  
 

 

Key problems relating to child literacy in Ireland, and the impact of these problems should they continue are 

summarised below.  Further detail on these problems and their impact is contained in section three of this 

paper, ‘the facts’.  

 

Key Problems: 

1. High level of literacy failure:  One child in ten leaves primary school with literacy difficulties.  This rises to 

one in three in disadvantaged communities.  

2. No national literacy policy: There is no national policy outlining a plan of action to improve literacy for all 

children in Ireland.  Instead we have a ‘patchwork’ of activities, with little coordination or direction, and 

no over-arching agreed aims.  

3. Meaningless targets: National level literacy targets are not aligned with targets set at individual school 

level.  Progress towards achieving targets is not regularly monitored and it is not clear who is accountable 

for their achievement.   

 

Impact of these problems: 

1. Inequality: The gap between progress made by children in disadvantaged areas and their more 

advantaged peers remain, perpetuating the cycle of educational disadvantage.  To resolve this, a dual 

focus is required – a focus on funding to equalise resources, and a focus on finding ways to accelerate 

achievement for those that most need it.
6
 

2. Life chances: Children that leave school without basic literacy skills are more likely to experience 

educational failure, and to leave the education system without qualifications.
7
  This, in turn, makes them 

more likely to be long-term unemployed, to experience poverty and to enter the criminal justice system.
8
  

3. Economy, jobs and recovery: an educated population is critical to economic recovery and to the 

continued strength of the Irish economy.  

 
 

2.  What is the solution? 
 

 

There is no one ‘magic bullet’ solution to solve literacy problems for all children.  However, there are a set of 

factors that, when combined, have a positive influence on children’s literacy, they are:  

- Good Early Childhood Care and Education (ECCE) 

- Development of oral language  

- Medium-long term policy strategies for children 0-18 years of age 

- Targeted literacy interventions 

- Structured literacy programmes  

- Time on task – 90 minutes per day on literacy  

- Varied assessment methods  

- Whole school approach (literacy not taught in isolation) 

- Effective principal leadership  

- Parental involvement  

- Strong and sustained professional development for teachers 

- Strong links with the community.
9
  

 

This list demonstrates that in order to improve child literacy, we need a combination of targeted and 

sustained policy programmes, including high expectations of children’s literacy ability at home and school.  

                                                             
6  Eithne Kennedy (2009), ‘Approaches to literacy in a disadvantaged school’, commissioned by the NESF for Child Literacy and Social Inclusion: 

Implementation Issues (2009).  

7  Department of Education and Science (2005), DEIS (Delivering Equality of Opportunity in Schools): An Action Plan for Educational Inclusion, 

Department of Education and Science: Dublin, p.38. 

8  National Education Welfare Board (2005), Pre-Budget Submission 2006: Highlighting the Cost of School Absenteeism, see www.newb.ie.  
9  Each of these elements is examined in detail in the NESF report.   
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This finding is not new, but what is missing in Ireland is the political commitment to push these research 

findings into concrete policy actions.  The Alliance believes that what is needed now is clear commitment and 

sustained action by Government to ensure that: 

• Literacy is considered a right for all children  

• No child leaves primary school without the necessary literacy and numeracy skills  

 

The Alliance calls on its member organisations to join with us in lobbying Government to implement the 

three recommendations below.   

 

Key Recommendations:  

1. Develop a child-centred National Literacy Policy  

- There is no policy document that brings together Government policy on literacy for all children.   

- A National Literacy Policy would provide a shared vision for future action with greater policy 

coherence and integration.  It would place a stronger focus on literacy as a basic building block in 

every child’s education and would incorporate the elements positive factors listed above (also in 

section 2).  

- The National Literacy Policy should have a strong focus on early years education, but not to the 

detriment of primary and secondary school years.  Literacy must be considered a critical element 

of every child’s education from  birth to 18 years. 

- The National Literacy Policy should also include a revised target for improving child literacy.  This 

target should be supplemented by a short-term system and school-level targets.  

 

2.  Increase the time spent on literacy skills in schools in disadvantaged areas to 90 minutes per day  

- Teaching literacy in Ireland is not given the same practical priority that it is in other countries. 

- Experts argue that between 90 minutes to two hours should be spent teaching literacy per day.
10

  

- Current curriculum guidelines on time allocation are not appropriate for very disadvantaged 

schools.  Such schools should allocate at least 90 minutes a day to classroom teaching of English.  

This should be supported by a school-wide focus on language and literacy (a whole school 

approach).  

 

3.  Guarantee further professional development for teachers, with a specific focus on child literacy.  

- In Ireland, pre-service training in relation to the teaching of reading is not fully meeting the needs 

of teachers or pupils, and in-career development is unsatisfactory for identifying and dealing with 

reading difficulties. 
11

 

- Pre-service training should have a greater focus on reading development, with a particular 

emphasis on teaching educationally disadvantaged pupils.   

- Support for teaching literacy should be given priority by the Teaching Council when planning 

professional support for primary teachers.  

                                                             
10  Tim Shanahan, ‘How to Improve Reading Achievement’, Presentation and roundtable discussion, youngballymun, Dublin 22 May 2009. 

11  E. Eivers et al (2005), Literacy in Disadvantaged Primary Schools: problems and solutions, Educational Research Centre: Dublin, p.28.  
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3.  The Facts 
 

 

3.1  Definition of child literacy in Ireland  

 

Definitions of reading and ‘reading literacy’ have changed over time in parallel with changes in the economy, 

society and culture.  PISA (Programme for International Student Assessment) defines ‘reading literacy’ as 

“understanding, using and reflecting on written texts, in order to achieve one’s goals, to develop one’s 

knowledge and potential and to participate in society.”
12

  The Department of Education and Science, in the 

DEIS (Delivering Equality of Opportunity in Schools) Action Plan, defines literacy and numeracy together as 

“the integration of reading and writing, listening, speaking and mathematics for everyday life, for 

communication and learning to learn.”
13

 

 

Both definitions go beyond the definition of ‘reading literacy’ as decoding and literal comprehension to imply 

that ‘reading literacy’ involves understanding, using and reflecting on written information for a variety of 

purposes.  And these definitions will continue to evolve.  Increasing use of information technology and online 

tools and applications in children’s day to day lives are contributing to newer, expanding definitions of what 

it means to be literate in the 21
st
 century.

14
   

 

 

3.2  What is the value of investing in child literacy? 

 

In the context of current economic difficulties, literacy should be seen as a key resource.  Ireland, along with 

the rest of Europe, is moving towards a knowledge-based economy, which will depend more on the 

availability of an educated, literate and ambitious young population.  It is likely that, as the global knowledge 

economy grows, literacy will become more, not less, important.  But now, instead of investing heavily in 

improving literacy, Ireland’s failure in this area is likely to be costing the State millions.  A report by the KPMG 

foundation in the UK found the following:  

 

• The cost to the exchequer of pupils leaving school with low literacy is between £44,797 and £53,098 

per pupil over a half a lifetime.  An annual cost of £1.7-£2.5 billion.   

• A specific reading intervention at the age of six would lift 79% of children out of literacy failure.  The 

return on investment on every pound from this measure is estimated at between £14.81 and 

£17.56. 

• The savings made by age 37 – having invested in support for pupils at age six – were estimated at 

between £1.37 and £1.62 billion.
15

 

 

Clearly, money spent on improving child literacy is an investment in the country’s future – it will reap rewards 

for individuals and for society.  This Government has already demonstrated its ability to make progressive 

decisions in recessionary times, by introducing one year free pre-school for all children the year before they 

attend primary school.   This decision was based on research evidence that clearly showed the long-term 

gains of investing early in children’s education.  The Alliance urges the Government to build on this approach 

by investing in improving child literacy for every child in Ireland.
16

  

 

 

 

 

 

                                                             
12  OECD (2003), The PISA 2003 Assessment Framework – Mathematics, Reading, Science and Problem Solving Skills, OECD: Paris p. 108 

13  Department of Education and Science (2005), DEIS (Delivering Equality of Opportunity in Schools): An Action Plan for Educational Inclusion, 

Department of Education and Science: Dublin, p.37. 

14  National College of Ireland (2009), Digital Literacy in Irish Primary Schools (DRAFT). 

15  KPMG Foundation (2006), The Long Term Costs of Literacy Difficulties, London: KPMG Foundation p. 3. 
16  See page 1 for the Alliance three key policy recommendations on child literacy.  
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3.3  How does Ireland perform on child literacy?    

 

In the past decade, the Government has invested in national and international assessments of ‘reading 

literacy’ that are designed to provide information about standards.
17

   

 

Ireland’s performance internationally: PISA 

Ireland ranks fifth out of 29 OECD countries for reading literacy (for 15-year-olds).
18

  While it is acknowledged 

that the average performance of 15-year-olds in Ireland in the PISA text is strong, there are concerns about 

the absence of some low achievers from the test and about the low levels of engagement with reading, 

among boys in particular.
19

   

 

PISA identified a range of factors associated with ‘reading literacy’ performance in Ireland:  

• Gender: girls outperform boys
20

 

• Socio-economic status
21

: wide difference in reading performance between students with the highest 

socio-economic status (top third of scores) and the lowest socio-economic status (lowest third of 

scores).  

• Family structure: 15-year-olds in lone parent households did significantly less well than their peers in 

other household types.  

• Home educational resources/number of books in the home: students with more books at home 

outperformed students with fewer books at home.  

• Absence from school: students who were absent for one or more days in the two weeks prior to the 

PISA testing did less well than students with full attendance.  

 

PISA also showed that those children that read widely outside of school, and had a positive attitude to 

reading, scored highly on the test.
22

 

 

A number of reasons are suggested for Ireland’s relatively strong performance on the PISA test, they are: 

• The strong degree of overlap between the Junior Certificate English syllabus/examination and PISA 

reading literacy.  

• The structure of the school system – all students at Junior Cycle take a common academic course.  

• The fact that relatively few 15-year-olds are held back for a year.  

• The relatively homogenous nature of the population (proportionately fewer immigrants than other 

countries participating).  

 

However, despite a strong performance on PISA tests, serious literacy problems in disadvantaged 

communities persist.   

 

Ireland’s performance nationally: literacy in disadvantaged primary schools 

There is a clear association between educational disadvantage (or socio-economic status, a central 

component of educational disadvantage) and literacy achievement.  Children from lower socio-economic 

backgrounds tend to be over-represented among those with reading difficulties.
23

   

 

                                                             
17  The OECD Programme for International Student Assessment (PISA) in 2000, 2003 and 2006; the Study of Reading in Designated 

Disadvantaged Schools in 2003, and the National Assessment of Reading in Primary Schools in 2004.  

18  E.Eivers et al (2007), Ready for Tomorrow’s World? The competencies of Ireland’s 15 year olds in PISA 2006, Summary Report, Department of 

Education and Science: Dublin  

19  G. Shiel (2007) ‘Reading Standards in Ireland: Moving Forward, Looking Back’ in Literacy at the Crossroads, Education Research Centre: 

Dublin, pp.1-18 

20  I n 2006, girls achieved a mean score of 534.0 in reading literacy compared to 500.2 for boys.  This is a 33.8 point difference. 
21  Socio-economic status in the PISA survey was based on parent’s occupations.  
22  E.Eivers et al (2007), Ready for Tomorrow’s World? The competencies of Ireland’s 15 year olds in PISA 2006, Summary Report, Department of 

Education and Science: Dublin. 

23  E. Eivers et al (2005), Literacy in Disadvantaged Primary Schools: problems and solutions, Educational Research Centre: Dublin, p. 1.  This 

finding is also demonstrated in numerous studies (see Eivers et al, p.1 for a list) which show that reading achievement is below average in 

schools where a large proportion of pupils are from disadvantaged backgrounds or where the school is designated as disadvantaged.  
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As previously outlined, one in ten children leaves primary school with severe literacy difficulties, this figure 

rises to one in three in disadvantaged communities.
24

  These children are more likely to school without 

qualifications. They are also more likely to be low attendees at school, to display problem behaviour, to come 

from lone parent families and families where parents have lower status occupations and are medical card 

holders.
25

  This combination of factors – generally linked to poverty and disadvantage – combine to have a 

serious impact on a child’s life.  Particularly, the lack of basic literacy skills affects their ability to participate in 

today’s knowledge society, and this in turn seriously compromises their income, social mobility and 

ultimately their quality of life’.
26

 

 

To look at this problem in more detail, the Educational Research Centre undertook a survey of reading 

literacy in 94 (randomly selected) designated disadvantaged schools in 2003.  Within each school, first, third 

and sixth classes were assessed.  Over 2,000 pupils took part in total, with a relatively even split between 

boys and girls.  The survey confirmed the findings of previous studies: pupils in disadvantaged schools tend to 

have poorer reading achievement scores than those in non-disadvantaged schools.  Overall, the survey 

findings were similar to those of PISA.  Girls significantly outperformed boys; and girls that attended school 

regularly, had high aspirations and expectations, and read for fun, had higher scores than those who did 

not.
27

  

 

The DEIS Action Plan, devised to channel resources to disadvantaged schools, pledges a renewed focus on 

literacy in participating schools.
28

  DEIS is examined in more detail below.  

 

 

3.4  Policy relating to child literacy in Ireland  

 

Ireland does not have a literacy policy for all schools, other than what is outlined in the curriculum.  DEIS 

(Delivering Equality of Opportunity in Schools) Action Plan, 2005-2010, has a focus on literacy, but it is only 

applied in designated disadvantaged schools. 

 

The Primary Curriculum  

The English Primary Curriculum (1999) was designed to offer children a language experience that integrates 

oral language, reading and writing.   Schools outside of DEIS rely on the professional development of their 

staff, the curriculum, and varied access to programmes and funding, to teach literacy.  

 

DEIS  

DEIS provides phased training, support, funding and evaluation to primary and secondary schools that are 

designated as disadvantaged. It has clear targets, measurable outcomes and an evaluation plan.  DEIS does 

focus on literacy, but not exclusively.  It is an integrated policy, which draws together a focus on literacy, 

numeracy, home-school engagement and family literacy, among other elements.  DEIS is being implemented 

on a phased basis, over five years.  It will involve additional annual investment of €40 million (on full 

implementation).  In 2008/09 almost €15 million was spent on the implementation of DEIS in primary and 

post-primary schools.
29

 

 

DEIS focuses on a selection of schools in the most disadvantaged areas, and covers 22%, or just over one 

fifth, of all primary schools.
30

  DEIS is focused on ‘concentrated’ disadvantage, and so excludes some 

disadvantaged groups.  In fact, recent research by the ESRI showed that 61% of students from disadvantaged 

                                                             
24  E. Eivers et al (2005), Literacy in Disadvantaged Primary Schools: problems and solutions, Educational Research Centre: Dublin, p.6.  

25  Ibid., pp.9-15.  

26  Eithne Kennedy (2009), ‘Approaches to literacy in a disadvantaged school’, commissioned by the NESF for Child Literacy and Social Inclusion: 

Implementation Issues (2009).  

27  E. Eivers et al (2005), Literacy in Disadvantaged Primary Schools: problems and solutions, Educational Research Centre: Dublin, 

28  Department of Education and Science (2005), DEIS (Delivering Equality of Opportunity in Schools): An Action Plan for Educational Inclusion, 

Department of Education and Science: Dublin, p.38. 

29  Information received by the Children’s Rights Alliance from the Department of Education and Science, April 2009.   

30  DEIS covers 673 primary schools. Selection criteria for primary school participation in DEIS included percentage of the following in the school: 

unemployment (among parents), local authority accommodation, lone parenthood, Travellers, large families, and pupils eligible for the 

school book grant.  The criteria selected have been questioned and debate in relation to this is ongoing. 
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backgrounds do not attend DEIS schools.  DEIS’s reach, and its exclusivity in terms of ‘concentrated’ 

disadvantage, have been subject to criticism.
31

   

 

DEIS has been in operation since 2005 but its impact is not yet known.  The Education Research Centre is 

conducting a phased evaluation of DEIS, and collected baseline data from 17,000 pupils in 500 participating 

schools in 2007.  However, results of the evaluation will not be made public until late 2010.  Until then, we 

are reliant on anecdotal evidence to determine the impact of DEIS.   

 

 

3.5  Teaching literacy in Irish Schools  

 

Teaching literacy in Irish schools outside of DEIS is based on the primary and secondary curriculum.  Schools 

within DEIS have additional supports – training, mentoring, support, and specific teaching programmes.   

 

Research demonstrates that to improve literacy, time spent on learning English in the classroom is critical.
32

     

Yet in Ireland, participation in programmes designed to tackle disadvantage has not led to an increase in the 

time allocated to teaching English.
33

  Schools involved in the Literacy in Disadvantaged Schools Survey (2003) 

were involved in a number of programmes focused on disadvantage, but only an hour a day was spent on 

English lessons; of this, 16-20 minutes was spent on reading instruction.
34

 

 

This reflects teacher training on literacy.  The Literacy in Disadvantaged Schools Survey showed that pre-

service training in relation to the teaching of reading is not fully meeting the needs of teachers or pupils; that 

in-career development on identifying and dealing with reading difficulties was rated as of little use by a large 

minority of class teachers.
35

   

 

Yet teachers are the key resource in improving child literacy in Ireland, they must be well-equipped to take 

on this task.  To do this, further emphasis on teacher training is required.  

 

 

3.6  Government targets and commitments on child literacy 

 

Literacy features as a key objective in a variety of Government policy documents (listed in Box One below).  

So far, however, literacy targets set by Government have not been met.  What’s more, there is no evidence 

to demonstrate that the targets set are realistic or meaningful,
36

 that meeting them is taken seriously, or that 

any one individual or organisation is accountable for failure.  The 2006 deadline to ‘halve the proportion of 

students experiencing literacy difficulties’ came and went with little fuss, and still 10% of all students leave 

primary school with serious literacy problems.   

 

The problem continues under DEIS.  As part of DEIS, each school develops their own three-year action plan, 

and within that each school sets its own literacy targets.  Yet the current target, outlined in the National 

Action Plan for Social Inclusion 2007-2016, is a national target.  To meet it, the Department must be sure that 

targets set in individual schools will combine to reach this figure.  But this is not the case.  

 

Instead of the current haphazard approach, target-setting needs to be matched with periodic reviews of 

outcomes based on indicators derived from reliable data.  Bigger, national targets should be supported by 

short-term targets, at system and school level, and targets for average and high achieving pupils.
37

 

 

 

                                                             
31  E. Smyth and S. Mc. Coy (2009), Investing in Education, Combating Educational Disadvantage, Economic and Social Research Institute: Dublin 

32  Tim Shanahan, ‘How to Improve Reading Achievement’, Presentation and roundtable discussion, youngballymun, Dublin 22 May 2009. 

33  E. Eivers et al (2005), Literacy in Disadvantaged Primary Schools: problems and solutions, Educational Research Centre: Dublin, p.28.  

34  Ibid.  

35  Ibid. 

36  For example, aiming to reduce the number of children with ‘severe literacy difficulties’ but not defining  this. 

37  Government of Ireland (2006), Educational Disadvantage Initiatives in the Primary Sector, Dublin: Comptroller and Auditor General’s Report. 
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Box One: Government commitments to children in relation to Literacy 

 

Policy Document  Commitment  

 

National Action Plan for 

Social Inclusion, 2003-2005 

 

 

Halve the proportion of students experiencing serious literacy difficulties by 

2006.
38

 

 

National Children’s 

Strategy: Our Children, Their 

Lives, 2000-2010 

 

 

No specific reference to literacy.  

 

National Action Plan for 

Social Inclusion 2007-2016 

 

Reduce the proportion of students experiencing serious literacy difficulties in 

primary schools serving disadvantaged communities by half from 27-30% to 

15% by 2016.
39

 

 

 

Towards 2016: Ten-Year 

Framework Social 

Partnership Agreement 

2006-2015 

 

Every child should leave primary school literate and numerate.
40

 

Prioritise the educational needs of children and young people from 

disadvantaged communities by supporting schools and their communities to 

achieve equality in terms of educational participation and outcomes in line 

with national norms.
41

  

 

 

National Development Plan 

2007-2013: Transforming 

Ireland 

 

 

Reduce the proportion of students experiencing serious literacy difficulties in 

primary schools serving disadvantaged communities by half from 27-30% to 

15% by 2016.
42

 

 

Programme for Government 

2007-2012 

 

Ensure that all children are tested in literacy and numeracy at two stages 

during their primary school education.  

Prioritise early intervention to improve literacy and numeracy skills in 

disadvantaged areas, with special intensive reading and maths programmes for 

children who are having difficulties, and focus on family literacy. 

Provide increased funding for school libraries and greatly improve the level of 

support provided for book loan schemes.
43

 

 

 

Renewed Programme for 

Government, 2009 

 

 

No mention of child literacy.  

 

Literacy is also a feature of the primary and secondary school curricula and of Síolta, the National Quality 

Framework for Early Years Education.  And there are a variety of successful community based literacy 

projects, many which work with children and adults together to improve literacy.
44

   

                                                             
38  Government of Ireland (2003), National Action Plan Against Poverty and Social Exclusion, Dublin: Stationery Office, p. 28.  

39  Government of Ireland (2007), National Action Plan for Social Inclusion 2007-2016title, Dublin: Stationery Office, p.13.  

40  Government of Ireland (2006), Towards 2016: Ten-Year Framework Social Partnership Agreement 2006-2015, Dublin: Stationery Office, p. 41. 

41  Ibid., p. 42. 

42  Government of Ireland (2006), National Development Plan 2007-2013: Transforming Ireland, Dublin: Stationery Office, p. 233. 

43  Government of Ireland (2007), Programme for Government 2007-2013, Dublin: Stationery Office, p. 45. 

44  See National Economic and Social Forum (2009), Child Literacy and Social Inclusion: Implementation Issues, for a more detailed examination 

of community literacy projects. 
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4.  Next Steps 
 

 

The Alliance will host a roundtable for member organisations on 15 March 2010, to share learning from 

our participation on the NESF project team on Child Literacy and Social Inclusion and to launch this 

briefing paper, intended as an information tool for members.  

 

On an ongoing basis, the Alliance will:  

• Use our role as a Social Partner to continue to raise the issue of child literacy at Government level 

and at bilateral meetings with Government departments, particularly the Department of Education 

and Science.   

• Track progress on the issue of Child Literacy in our annual Report Card.  

• Act as a resource to members interested in pursuing literacy as a policy objective.  

 

We hope that our member organisations will lobby alongside us for the implementation of three key 

recommendations to make literacy a basic right for all children:  

1. Develop a child-centred National Literacy Policy  

2. Increase time spent teaching literacy in disadvantaged areas to 90 minutes per day  

3. Guarantee further professional development for teachers, with a specific focus on child literacy. 



 

 

Children’s Rights Alliance 
 

 

The Children’s Rights Alliance is a coalition of over 90 non-governmental organisations (NGOs) working 

to secure the rights and needs of children in Ireland, by campaigning for the full implementation of the 

UN Convention on the Rights of the Child.  It aims to improve the lives of all children under 18, through 

securing the necessary changes in Ireland’s laws, policies and services. 

 

Our Membership 

The Alliance was formally established in March 1995.  Our membership, from which Board Members are 

elected at the Alliance's AGM, consists of a diverse range of groups, including child welfare agencies and 

service providers; child protection groups; academics; youth organisations; family support groups; human 

rights organisations; disability organisations; parent representative organisations; community groups and 

others interested in children’s rights.  The Alliance’s policies, projects and activities are developed 

through ongoing collaboration and consultation with our member organisations.   

 

Our Aims 

• Bringing about a shared vision that will realise and protect children’s rights in Ireland. 

• Securing legislative and policy changes to give meaningful effect to the UN Convention on the 

Rights of the Child. 

• Securing the effective implementation of Government policies relating to children. 

 

Our Experience 

• The Alliance is recognised for its participation in the international monitoring and reporting 

process of the UN Convention on the Rights of the Child, including the publication of two shadow 

reports critically evaluating progress made by the Irish State to implement the Convention’s 

provisions into domestic law, policies and services. 

• In 2006, the Alliance was the sole Irish NGO commentator reporting to the UN Committee on the 

Rights of the Child. 

• The Alliance is a designated Social Partner within the Community and Voluntary Pillar. 

• The Alliance has played an important role in influencing the development of several key initiatives 

for children, including the publication of a National Children’s Strategy; the establishment of the 

Office for the Ombudsman for Children; and the inclusion of children’s rights in the EU Charter of 

Fundamental Rights.  

 

 

The Children’s Rights Alliance is a registered charity – CHY No. 11541  

 

 

For any enquiries or to obtain additional copies of this briefing note, please contact: 
 

Children’s Rights Alliance 

4 Upper Mount Street 

Dublin 2 

Tel: +353.1.662 9400   

Email: info@childrensrights.ie  

Web: www.childrensrights.ie 


